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Inspiring readers, thinkers and empathetic learners



I believe learning begins with curiosity and grows through connection. It’s
a shared journey in which teachers, too, keep learning and discovering
about themselves and about each child as they grow and evolve.

I am deeply passionate about literacy development and believe that
reading and writing deepen learning by helping children engage
meaningfully with the world around them. Through inquiry-based learning,
I guide students to question, discover, and express their thinking, building
both academic confidence and open-mindedness. As a Literature lover, I
believe storytelling can be used as a powerful tool in teaching and
Literature can nurture self-awareness and empathy. I also enjoy creating
initiatives that expand children’s access to books and stories and inspire
lifelong reading habits.

My  Teaching Philosophy
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Unit Planning
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This unit plan was developed collaboratively with my Grade 2 team. My approach to inquiry-based learning focused on providing students
with meaningful resources that included books, simple articles, and hands-on materials that supported the different interests of learners. I

encouraged students to explore their curiosities, ask deeper questions, and build new knowledge. I also made a conscious effort to refine my
own questioning techniques to promote higher-order thinking. Supporting students in improving their questioning skills, organizing their
ideas through visible thinking routines, differentiating engagements for diverse learners, and offering voice and choice in how they share

their understanding were key elements of my classroom practice.

Unit Planning
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Engagements
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These two engagements were planned and implemented as part of the unit shown in the previous slide. The learning design prioritised
exploration, allowing students ample time to investigate and record their ideas through notes, charts, or drawings. Students were given

choice in how they organised and represented their thinking. During the final reflection, the teacher guided learners through different
thinking routines to make sense of their observations and discussions, helping them build deeper understanding.

Engagements
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Students exploring types of animal and plant
adaptations. Animal adaptations such as beaks, feet

were explored through tongs, sieve, fork, straws,
feathers. 

As students explored new concepts, they added their reflections and
key learnings to this board, building their understanding of the

central idea throughout the unit.

Engagements



This engagement was a Math integration plan. Students were being introduced to Data Interpretation concepts in Math. Students
explored the concepts of adaptation and habitat by studying data, graphs and charts. 

Engagements



Students reflected how Math helps them make sense of Science and the world around them. Some students also
reflected how Math is not just about calculations and how numbers have can represent different things. 

Engagements
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As part of our inquiry into habitats, students used the Frayer Model to explore
how living things depend on their environment. They described features of
different habitats, gave examples and non-examples, and explained their

thinking using cause-and-effect language — “Because the desert is dry, camels
store water.”

This formative assessment was designed for the Unit Who We Are. The central
idea, Our well-being depends on maintaining balance in different aspects of our

lives, guided students to inquire into the Line of Inquiry, Balancing all aspects of our
life for well-being, with the related concepts being Balance and Well-being.

Students created a visual representation of their understanding using the Colour–
Symbol–Image thinking routine, where each element reflected a personal or

conceptual understanding of balance in well-being. This particular task is special
because it encouraged students to explore the concept from multiple perspectives

and develop critical thinking skills through creative expression.

Assessments
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Continuous Feedback
Continuous feedback was an important aspect of my

teaching practice. It supports student growth, alongside
feedforward to address any areas of misconception.

Success criteria of assessments were co-created with
students, ensuring clarity of expectations and fostering
the transfer of knowledge. Regular student reflections

were incorporated into each assessment, guiding
adjustments and informing future learning

engagements.

"In my teaching experience, learning often deepened
when misconceptions were actively discussed and

addressed. Feedforward was a crucial marker in each
assessment, helping to identify and clarify any
misconception students had about a concept.”
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Student Agency
One of the most important things I have
learned is to involve students as active

participants in their own learning. This helps
them become more independent and take true

ownership of their growth. In my classroom,
this meant co-creating activity corners, setting

up learning centres across subjects, and
inviting students’ ideas and recommendations

for lesson engagements and resources.
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Approach and Framework
Sample reading lesson

Sample writing lesson 

Thin slicing SOP

These sample lessons were designed for Grade 2. The approach
focused on explicitly teaching and modeling a specific literacy skill,
which students then applied and practiced within their current Unit of
Study. In Reading, learners applied fluency or comprehension
strategies to their fiction or nonfiction texts, while in Writing, they
developed skills aligned with the genre of study that consisted of
Narrative, Opinion, or Information writing. The Thin Slicing strategy was
widely used in my teaching practice, and this document is an SOP I
developed after extensive reading and research, with guidance from
the Language Coordinator.

I have gained experience in a range of approaches to
English language teaching and literacy development.
My practice includes the Balanced Literacy approach
and, more recently, the Structured Literacy approach,

which emphasizes explicit instruction in spelling,
grammar, and language comprehension. I have also
taught fiction and nonfiction text types as outlined in
the Cambridge Scheme of Work, and I am trained in
the Teachers College Reading and Writing Project

(TCRWP), where I use the workshop model to build
reading and writing skills.

https://drive.google.com/file/d/13CDDPA9313GM-dnbQ_8y0i7sr7SvKe-N/view?usp=drive_link
https://drive.google.com/file/d/1NK26WzTuVPBN-ZhCrLiHeDUAr7ho4lVY/view?usp=drive_link
https://drive.google.com/file/d/1NK26WzTuVPBN-ZhCrLiHeDUAr7ho4lVY/view?usp=drive_link
https://drive.google.com/file/d/1b22PjJ1TzodIHSt0xhc7eAFMNl0n0SR2/view?usp=drive_link
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READING

Strategies

Read Aloud /
Reading Aloud

Guided
Reading

Shared
Reading 

Independent
ReadingSpelling

Pattern /
Grammar

Modelled/
Shared
Writing

Guided
Writing

Interactive
Writing Independent

Writing

Feedback/
Conferencing

These are some reading and writing strategies that I have gained experience in. They were part of a balanced literacy
approach, but more importantly, they were used to differentiate and individualize learning. I used these strategies

flexibly and in sequence to support diverse learners, ensuring that each child’s needs were addressed.

WRITING
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Resources

These are some of the teaching aids and
resources I have used to build reading and

writing skills. I focused on building a classroom
environment rich in vocabulary, book talks,

reading recommendations from children and
support and anchor charts of ongoing literacy
skills. This supported students to expand their
vocabulary, develop stronger reading habits,

make thoughtful book choices, generate ideas
for writing, and engage in meaningful

discussions.
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Resources

The Language board displayed support charts for
reading, writing, grammar, and spelling. These

acted as teaching aids that students could turn to
whenever they were unsure or stuck. Gradually,
they became comfortable using these resources

independently, helping them build confidence
without always needing teacher assistance.

This is a demonstration text written in front of
students to model a narrative writing skill and

show the thinking and decision-making behind
the writing process.
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Impact - Reading 

My passion for literacy and reading development has helped me make a measurable impact over the years. For three consecutive
years, I have supported significant growth in students’ reading comprehension. The graphs show the reading data from last year,

assessed using the Developmental Reading Assessment (DRA). At the beginning of Grade 2, a few students were at the
‘intervention’ level in fluency skills when assessed for the expected grade entry level (Level 18). Through differentiated

instruction and targeted strategies, all learners reached the independent benchmark of the grade level by the end of Term 1
except for reading with expression. By the end of Term 1, all students were reading with more speed and accuracy. Advanced

readers were also assessed for higher DRA levels in order to differentiate instruction. 
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The TCRWP writing units include genre-specific rubrics that are used to assess
students before and after each unit to monitor progress. Students were introduced to

the criteria at the start of the unit, and these were reinforced through ongoing feedback
and conferencing. One of the most meaningful outcomes was seeing students

confidently reflect on their own writing, identifying strengths, areas for improvement,
and demonstrating a strong understanding of the rubric. This increased their

confidence and ownership as writers. 

Impact - Writing 

I was especially proud of the way my students grew as reflective readers and
writers. In our Opinion Writing unit, they recommended books they loved and
supported their opinions with personal reflections and big takeaways from the
story, adding authenticity and heart to their writing. This showed growth and

confidence as writers. 



I consider collaboration as one of my top
strengths. One key collaboration involved re-

designing the Grade 2 Unit of Inquiry plan after
a whole-school PYP IB workshop, where our
team revised outcomes and assessments to
make them more conceptually driven rather

than fact-based. I also collaborated with teams
across departments to coordinate students and
parents for our Language Day community event.
One of my most meaningful collaborations was
working with external educators and a literacy
specialist to plan and lead a “Literary Circles”
workshop for a Children’s Literature Festival.

Collaboration



This is me at my happiest doing what I love most - being among children and
using the power of storytelling to make learning enjoyable. Over my five

years of teaching, I have seen how a well-told story can open minds, spark
curiosity, and create lasting connections across any subject. Children

naturally respond to stories, and this has inspired me to deepen my practice
in reading instruction and Literature, which has always been my first love. 

Working across the Cambridge and IB curricula has strengthened my
practice in student-centered learning. Each child learns differently, and it is
our responsibility to provide opportunities where they have choice, develop
independence, and have opportunities to reflect and grow. When learners
understand how they learn and feel empowered to explore their interests,

they naturally take ownership of their learning.
The Cambridge curriculum supports this through clear outcomes and well-
structured skills, giving educators the freedom to make learning contextual
and meaningful. The IB curriculum, with its broad transdisciplinary themes,
allows children to see the interconnectedness of ideas rather than viewing

subjects in isolation. Both approaches have supported my teaching
philosophy and have taught me to create classrooms where curiosity,

reflection, and independent thinking can flourish. 

Growth and Reflection


